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Overview

* Assessing reading
* Exploring the findings
* What to do next....
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The Active View of Reading Model

This is a reader model.
Reading is also impacted by text,
task, and sociocultural context.

ACTIVE
SELF REGULATION

WORD
RECOGNITION

BRIDGING
PROCESSES

LANGUAGE COMPREHENSION

Note. Several wordings in this model are adapted from Scarborough (2001).




Reading is a long game....
S0, we need to be continuing to understand how it
Is developing all the way along....

It’s helpful if we have consistent measures that helps us
measure progress in reading.

And pathways for support to continue to help students
develop...



Start here:

NGRT
+ staff insight

+pupil voice
(questionnaire)

Sentence completion
(NGRT)

Passage comprehension
(NGRT)

Fluency/decoding

small group intervention
(further assessments)

(Reading in every lesson,
using challenging texts
scaffolded for understanding

Reciprocal reading small group
intervention

Volitional self-directed reading

(further assessments)

Reading across the school
strategy

Development of curriculum
(English as afocus)
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Using norm referenced assessments...
NGRT/PIRA

Y Y Y v  J v
Reading Reading age Stanine
Age at test SAS Progress Overall Reading confidence bands
Student name Tutor grou Test point SAS NPR Ability SAT reading
group pol (yrs:mths) difference category ST Scale age indicator
Lower Upper
Start paint .04 115 7 84 380 14:10 13:11 15:09 108
Expected
+2
progress
Callum Smith TG Mid-paint B:07 117 7 BY 376 14:07 13:09 15:05 110
Finish point 7.00 118 +1 Expected 7 89 396 16:01 15.02 17:00 111
) prograss ' ‘ )

A A A A A



AT
—. AN

Students in Each
Stanine 4% | 7% | 129% | 179% | 209 | 179 | 12% | 7% | 4%

Stanine 1 2 3 4 5 “ 7 8 | 9

Percentile Ranks Below 4 | 4-10 | 11-22| 23-39 | 40-59 | 60-76 | 77-88 | 89-95| Above 95
Below Average Average Above Average

* These tests help us understand the child’s performance
In relation to a national sample

* Question Level Analysis helps us understand the areas
of difficulty



Using the NGRT to understand reading strengths and challenges.

Step 1. Identify students with sentence completion (SC) and passage comprehension (PC) stanines of 3 and 4 . These students are working below the average level for their age and
may benefit from further support with reading to access the curriculum.

Step 2. Identify student with stanines of 1-2 in 5C, or PC or both. These students are working significantly below the average level for their age and require further support. See
Chart 2

Step 3. ldentify any student who has a difference of 2 or more stanines between SC and PC. These students show an imbalance in their areas of strength and would benefit from
additional assessment and possible intervention. See Chart 3.

Students with stanines of 3
Start here - and 4 or unusual or

disappointing scores.

Consult with colleagues to

Is the student achieving in explore bespoke ways of

line with expectations and supporting the student

other cognitive indicators Yes :=md cnns[der a light touch
I:CAT scores, SLC Intervention or more

regular opportunities to

assessments?) i )
read to increase reading
mileage and maintain
No attainment
Would the student benefit Y Yes
from retaking the test on €S o
paper? Does the repeated test show similar findings?
No
Administer further
assessments to identi
fy No

possible challenges to the
student’s attainment.

Chart 1.



Start here mp

Administer further assessment, such as
the YARC and speak with the student

about their reading habits.

The student shows
difficult in word
reading.

Does the student
control most
GPCs and
blending?

The student shows
difficulty with
comprehension

No Yes

Teach GPCs that
are not controlled,
using a phonics
programme.

Focus on developing word
attack skills for multi-syllabic
words; morphemic
understanding

Integrate reading fluency games into
the teaching of reading.

Students with stanines 1-2 in PC and/or SC

Is the student achieving in

line with expectations and

other cognitive indicators
(CAT scores, SLC
assessments?)

The student shows
difficulty with word
reading and
comprehension

Consult 5LT and begin targeted
comprehension interventions
(small group reciprocal
teaching)

Consult with colleagues to
explore bespoke ways of
supporting the student.

Does the student
control most
GPCs and No
blending?

Yes

Focus on developing word
attack skills for multi-syllabic
words; morphemic
understanding

Teach GPCs that
are not controlled,
using a phonics
programme.

Chart 2.



Analysis of Passage Comprehension responses by question type

Number of questions in test 2125 0/25 10/25 8/25 2125 3125 0/25 0/25
Number of questions answered

correctly 1 5 4 1 2

% of questions answered correctly|  50% 50% 50% 50% 67%




Students with a PC/SC

Start here mp

difference of 2 or more

stanines

If the lower stanine is in SC,
administer a word
reading/phonics assessment,
such as the YARC SWST

Does the student
control most GPCs
No and blending?

Teach GPCs that Yes
are not controlled,
using a phonics
programme.

Focus on developing word
attack skills for multi-syllabic
words; morphemic
understanding

If the lower stanine is in PC,
administer a comprehension
assessment such as the YARC
comprehension and fluency
assessments

Does the student show
comprehension difficulties?

No Yes

Does the Consult SLT and
assessment suggests begin targeted
reading fluency is comprehension
challenging? interventions
(reciprocal teaching)

Yes

Integrate reading fluency games into

the teaching of reading.

Chart 3.



Building meaning from text involves modelling the
habits of thinking and letting the students get it

wrong!
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don’t write poetry. é://_
Girls do.

By Sharon Creech



Every day... In every subject...

“reading comprehension is the
ability to construct meaning
that is licensed by the text”

Self-
monitoring 1. How to work out the meaning of
vocabulary in context
2. Expect to notice when it doesn’t make

Vocabulary

Understanding
and using text Inference sense (and repair)

structure and generation

organisation Use the structure to help understanding

3.

4. Know how to use prior knowledge and
syntactical competency to connect bits of
the text, from sentence to sentence, and
across the whole text to understand.




Every teacher, every day....
Learning from text...

1. Any parts (words/phrases) you are not sure about? Anything that
doesn’t make sense?

2. Checktechnical vocab (that drives the meaning of the text
forward)

3. What s the gist of this text?
4. What have you learnt from this text?



More detailed structured conversations...

Habit of thinking

Strategy to use (teacher model, small group practice)

Learning the
meaning of new
vocabulary from
the text.

1. Underline the unknown word.

2. Reread the sentence with the unknown word and look for clues in that
sentence to figure out the word’s meaning.

3. Reread sentences surrounding the sentence with the unknown wording and
look for clues to figure out the word’s meaning.

OR

Using chunks in words to unpick meaning (morg .
Use texts that will

Self-monitoring
for meaning

Asking: are there any words and phrases yo be read in class,
What have you learnt? What are you puzzlec across different

subjects.

Teaching the strategy for correcting understa .
; ; € Pre-teaching

parts of the text; summarising paragraphs, repf




Habit of thinking Strategy to use in the classroom (teacher model, small group practice)

Using text structure Making predictions from the title, subtitles and text layout.

and organisation to aid | Making predictions based on prior knowledge.

understanding. Understanding the cohesive structures within a text (sentences, paragraphs)
ASking and answering Question type Description

q ueStiO ns The information needed to answer the question is

considered “right there” because often the words in
the question and the words used to answer the
question are in the same sentence. This type of
question can also be referred to as a text-dependent
question.

Right There Question

The information needed to answer the question is in
different parts of the text so the student needs to
Think and Search Question “think and search” to figure out the answer. This type
of question can also be referred to as a text-
dependent question.

To answer the question, the student must connect
information in the text with information they learned or
read previously. This type of question can also be
referred to as an inferential question.

Author and Me Question

NB. Teaching comprehension is not teaching SATs tests. Answering SATs questions is much easier if you can
attack a text and read for meaning.



Habit of thinking Strategy to use in the classroom (teacher model, small group practice)

Noticing the cohesion Highlighting the words and phrases that link across a text (lexical cohesion)
within the text, building
the inferences that are | Identifying the features of a character, across a story and how they change
important Identifying the features of settings across a story and how they change
Identifying indicators of time, place, manner (adverbials). (global cohesion)

Summarising (or

getting the gist of a text) 1. Identify and mark the most important person (referred to as the who), place, or thing (referred to
as the what) in a section of text.

Mark and then list the important information about the most important person, place, or thing.
Synthesize or piece together the important information to formulate a gist statement.

Write the gist statement in your own words.

AN

Check that the gist statement includes all the important information in a short, complete sentence
that makes sense.




Start here:

NGRT
+ staff insight

+pupil voice
(questionnaire)

Sentence completion
(NGRT)

Passage comprehension
(NGRT)

Fluency/decoding

small group intervention
(further assessments)

(Reading in every lesson,
using challenging texts
scaffolded for understanding

Reciprocal reading small group
intervention

Volitional self-directed reading

(further assessments)

Reading across the school
strategy

Development of curriculum
(English as afocus)



Phonics Is not everything....

* Any student with very low stanines (1 and 2) in word reading
(SC/Phonics), in Year 7, should have their difficulties assessed by a

specialist.

* Dyslexia is real and very slow effortful reading can be a sign of dyslexia.
Writing (spelling) will also be affected.

* Most students (stanines 3/4) will not benefit (much) from further
phonics. They may benefit from support reading multi-syllabic words
and reading with a bit more fluency.

* Developing their reading fluency (pace, phrasing) and understanding
will be more supportive.



Reciprocal reading (Palinscar and Brown,
1986)

Predict Read Clarify - Ask
Questions

\"‘ﬁ§

@

Q- anhd
L gy G on

:t'i’t';‘;"“ """ - y 'r b ..... (Title/sub
. . . Let’s read to s there anything B heading/
approach to teaching reading subheading/ | \ithe youneedto gi% chapter) s

chapter) will be :
pter) prediction/s and | clarify, such as about ......

e A structured, discussion-based

C about ... find out more. | tricky words,
comprehension . phrases or ideas? Whatdidwe  Would anyone
:::::uto :::::;y learn? like to add to my
. ) prediction' or ask What else are summary?
e Develops children's understanding of a ek rou wandering
L | ] | about? _
text
e Uses four strategies: predict, clarify, .
o

question and summarise



Some questions to think about....

* 1. How much reading do your students do every day?

* 2. How often are students expected to do something with the text?
(not just answer questions)

* 3. Do you have consistent way of supporting students to tackle
texts they read in class?

* 4. Do you have a system for assessing reading in place?

* 5. Do you have pathways in place to support students who are
finding it hard to continue developing their reading?



Helpful places to go....

Wik

NSy | Education & . UNDERSTANDING AND
v TEACHING READING

COMPREHENSION

NSW Centre for Effective Reading A handbook

Middle Years

3 : "
E‘dslfi(:;ttﬁangciences What WOI‘l(S \ ‘ ‘ ‘l"
Clearinghouse™ \ '
- e

Providing Reading Interventions
for Students in Grades 4-9

-—

Educator’s Practice Guide



Getin touch!

* meganjanedixon@gmail.com
e @DamsonEd
* Megan Jane Dixon: teacher, Researcher, Leader



mailto:meganjanedixon@gmail.com
https://meganjanedixon.co.uk/
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